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ABSTRACT 
This article presents the results of an investigation conducted to determine whether textbooks 
address Afro-Brazilian literature in a way that ensures students critically question ethnic-racial 
issues, and whether the proposed teaching activities are adequate for addressing this theme. 
Its objectives were: to describe, analytically and critically, the approaches to ethnic-racial 
themes, especially those related to Afro-Brazilian literature, in a sample of Portuguese 
language textbooks intended for basic education; and to present contributions to support the 
deepening of this theme in the classroom at this level of education. It is a qualitative and 
descriptive research, based on official documents and authors who discuss textbooks and 
Afro-Brazilian literature. The results demonstrate a lack of a relevant approach to Afro-
Brazilian literature, which constitutes a significant flaw, because by ignoring these issues, the 
work fails to contribute to the formation of an inclusive education capable of fostering critical 
reflection on racism, social inequalities, and the richness of Afro-Brazilian culture. 
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RESUMO 
Neste artigo são apresentados os resultados de uma investigação realizada a fim de 
responder se o livro didático contempla a literatura negro-brasileira, de modo a assegurar 
aos alunos questionamentos críticos sobre as questões étnico-raciais e se as atividades 
didáticas propostas são adequadas para o tratamento dessa temática. Ele teve como 
objetivos: descrever, analítica e criticamente, as abordagens de temáticas étnico-raciais, em 
especial aquelas relativas à literatura negro-brasileira, em uma amostra de livro didático de 
língua portuguesa destinado à educação básica e, apresentar contribuições para subsidiar 
o aprofundamento dessa temática em sala de aula desse nível de ensino. É uma pesquisa 
qualitativa e descritiva, fundamentada em documentos oficiais e em autores que discutem o 
livro didático e a literatura negro-brasileira. Os resultados demonstram que há falta de uma 
abordagem relevante da literatura negro-brasileira, o que constitui uma falha significativa, 
pois, ao ignorar essas questões, a obra deixa de contribuir para a formação de uma 
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educação inclusiva, capaz de fomentar a reflexão crítica acerca do racismo, das 
desigualdades sociais e da riqueza da cultura afro-brasileira. 
 
Palavras-chave: Literatura Negro-Brasileira. Livro Didático. Educação Inclusiva. Questões 
Étnico-Raciais. 
 
RESUMEN 
Este artículo presenta los resultados de una investigación realizada para determinar si los 
libros de texto abordan la literatura afrobrasileña de forma que los estudiantes cuestionen 
críticamente las cuestiones étnico-raciales, y si las actividades didácticas propuestas son 
adecuadas para abordar este tema. Sus objetivos fueron: describir, analítica y críticamente, 
los enfoques de los temas étnico-raciales, especialmente los relacionados con la literatura 
afrobrasileña, en una muestra de libros de texto en portugués destinados a la educación 
básica; y presentar contribuciones para apoyar la profundización de este tema en el aula en 
este nivel educativo. Se trata de una investigación cualitativa y descriptiva, basada en 
documentos oficiales y autores que abordan los libros de texto y la literatura afrobrasileña. 
Los resultados demuestran la falta de un enfoque relevante de la literatura afrobrasileña, lo 
cual constituye una deficiencia significativa, ya que, al ignorar estas cuestiones, el trabajo no 
contribuye a la formación de una educación inclusiva capaz de fomentar la reflexión crítica 
sobre el racismo, las desigualdades sociales y la riqueza de la cultura afrobrasileña. 
 
Palabras clave: Literatura Afrobrasileña. Libro de Texto. Educación Inclusiva. Cuestiones 
Étnico-Raciales. 
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1 INTRODUCTION 

"A book, a pen, a child and a teacher can change the world". Malala Yousafzai - Nobel 
Peace Prize in 1914.  
 

It is possible to say that the textbook (textbook), which is an essential tool in  the 

schooling process, has the power to transform lives, such as Malala's, mentioned in the 

epigraph, in which education was fundamental to her struggle for girls' rights and for equal 

access to learning. In addition, textbook is a resource that plays a central role in the teaching-

learning process, because, in addition to functioning as an important tool in the presentation, 

organization and conduction of classroom activities, it directs the didactic-pedagogical 

approach, the choice of themes and the way students interact with knowledge.  

In Brazil, the National Textbook Program (PNLD), created in 1985, subsidized by the 

National Fund for the Development of Education (FNDE), was consolidated with the objective 

of enabling the universalization of basic education, promoting the acquisition, distribution and 

systematic evaluation of textbooks for students in the public elementary school system, 

according to the parameters and norms established by the Ministry of Education (MEC). 

Regarding these criteria, after the approval of the Law of Guidelines and Bases of National 

Education (LDB 9394/1996), it became necessary to develop didactic materials that met the 

requirements of Brazilian education, including those that provided for the approach of ethnic-

racial themes.   

On  ethnic-racial issues, for example, in the twenty-first century, it is possible to see 

that Brazilian society still faces difficulties in combating racism. This perspective is supported 

by the words of Milton Santos (2000, p.15) when he states that: "To be black in Brazil is, 

therefore, often to be the object of a biased gaze. The so-called good society seems to 

consider that there is a predetermined place, down there, for blacks and thus calmly 

behaves." 

This finding and the need to change this reality justify the necessary adoption of anti-

racist practices in the texts and activities proposed in the textbooks, in order to ensure that 

the black population is referred to and portrayed with respect and valued as a constitutive 

part of the historical, social and cultural formation of Brazil. Thus, it is expected that a didactic 

material in circulation, as important as the Portuguese-language textbook, not only addresses 

ethnic-racial issues in a critical way, but also gives visibility to black-Brazilian literature and 

its authors, in order to promote representativeness and the deconstruction of stereotyped 

views still naturalized in the school space. 

Given these considerations, it was intended in this investigative work  to answer, 

through careful analysis of a sample of textbooks in Portuguese, whether it contemplates 
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black-Brazilian literature with adequate didactic activities for the treatment of this theme, 

in order to provide critical questions about ethnic-racial issues. 

The general objective is  to describe, analytically and critically, the approaches to 

ethnic-racial themes, especially those related to black-Brazilian literature, in a sample of 

Portuguese language textbooks intended for basic education and, specifically, to present 

contributions to subsidize the deepening of this theme in the classroom of this level of 

education. 

Thus, this is a study justified by the need to consider the contributions of textbooks to 

the formation of a critical and inclusive view in relation to the cultural and racial diversities 

present in Brazilian society, towards an education aimed at welcoming, recognizing and fully 

developing students, respecting their singularities and diversities, as ensured by the BNCC,  

which he proposes, 

 

Exercise empathy, dialogue, conflict resolution and cooperation, making oneself 
respected and promoting respect for others and human rights, welcoming and valuing 
the diversity of individuals and social groups, their knowledge, identities, cultures and 
potentialities, without prejudice of any kind (Brasil, 2018, p.10). 
 

In view of this importance highlighted by the document, the understanding is that the 

presence of black-Brazilian literature is essential and necessary, through texts alluding to this 

theme, explored appropriately in the school environment, and should, therefore, be present 

in the curricula of basic education. After all, students should and deserve to be introduced to 

content that favors their citizenship education, in a broader and deeper way, under penalty of 

suffering symbolic violence. 

 

2 METHODOLOGY 

Considering the methodology as the set of systematic and rational activities that the 

researcher uses to obtain and to present, with greater security, the data, towards the 

achievement of his objectives, this research is qualitative and, as proposed by Minayo (2004, 

p. 21-22), "[...] works with the universe of meanings, motivations, beliefs, values and attitudes, 

which corresponds to a deeper space of relationships, processes and phenomena that 

cannot be reduced to operationalization" and, in addition, does not have the objective of 

obtaining or demonstrating numbers, statistics or percentages through graphs and tables. 

Thus, empirical materials are studied, such as texts, including multimodal, didactic-

methodological activities, and observational, historical, interactive and visual cultural 

productions present in the analyzed textbook. 
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According to the more general purposes, as Gil (2022) points out, this is a descriptive 

research, since one of the objectives was to descriptively present a critical analysis of the 

approaches to ethnic-racial themes, especially those related to black-Brazilian literature, in a 

sample of Portuguese-speaking textbooks.  

The object of study was the textbook "Portuguese - Languages", 9th grade, 11th ed. 

(and its respective teacher's manual) by the authors William Cereja and Carolina Dias Vianna, 

published in 2022 and indicated by the PNLD for the 2024-2027 quadrennium.  

Theoretical considerations about textbooks and black-Brazilian literature follow. 

 

3 CONSIDERATIONS ABOUT TEXTBOOKS 

Studies show that in Brazil, textbook is still one of the main didactic tools used in the 

classroom. According to Lajolo (1996, apud Michelato and Santana, 2023, p. 25), textbook 

has consolidated itself as an essential instrument in pedagogical practice, characteristic of 

school culture, and has become an important "support" for the teacher's work in various areas 

of knowledge. In certain contexts, this "support" goes further, becoming an essential tool for 

the development of classes. 

In this way, textbook is characterized as a fundamental pedagogical tool, whose main 

objective is to serve both students and teachers. For students, the textbook plays the role of 

assisting in the acquisition of knowledge, as it facilitates their approximation with the content 

to be studied. For teachers, the book works as a teaching guide, presenting methodologies 

for the application of classes and didactic guidelines for carrying out activities. 

In this scenario, it is essential to consider that textbook should be seen as a support 

for teaching practice, and not as a rigid script of content to be followed in classes, which 

should be planned according to the needs of the educator based on the characteristics of the 

students. In addition, it is necessary to consider the particularities of each educational 

institution, such as the context in which it is inserted, the profile of the students and their level 

of education. These particularities directly influence the pedagogical choices and adaptations 

that the teacher must make in the teaching-learning process.  

In Rangel's words, 

 

The big difference between the textbook and other didactic materials, especially those 
that make use of the image, such as film, video, photo and others, lies in the fact that 
it is, above all, a legitimate product of writing technology. For this very reason, it is 
possible to have, through it, an effective access to literate culture (Rangel, 2006, p.13). 
 

In view of this, textbook is mainly based on written language , being a structured way 

of transmitting knowledge, values, practices and forms of communication built through 
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reading and writing, which constitutes the so-called "literate culture", considered fundamental 

for the critical and intellectual formation of students. By reading and writing, the student 

appropriates concepts, develops logical thinking and better understands the world around 

him. 

In view of the above, although other didactic materials that primarily use multimodal 

languages, such as images, films, videos or photographs are valuable in the learning process, 

they may not establish the same direct relationship with literate culture, which is centered on 

written language. Thus, while these resources complement and enrich learning, textbook 

stands out as a privileged tool for the construction of written knowledge and for a deep 

understanding of literate culture. For this reason, textbook reflects the organization of the 

teaching-learning process and plays a fundamental role in transforming the educational 

reality of students.  

In Brazil, the National Textbook Program (PNLD), created in 1985, was consolidated 

with the objective of enabling the universalization of basic education, promoting the 

acquisition, distribution and systematic evaluation of textbooks for students in the public 

elementary school system, according to the criteria and standards established by the Ministry 

of Education (MEC).  

With the approval of the Law of Guidelines and Bases of National Education (LDB 

9394/1996), it became necessary to develop didactic materials that would meet the 

requirements of Brazilian education. Thus, the evaluation of textbooks has become a 

fundamental criterion in the choice of those to be adopted by educational institutions. After 

the official evaluation and review in the textbook guide, teachers have the opportunity to 

choose the work they consider most appropriate to their realities and with which they wish to 

work. However, it should be noted that although the Federal Government recommends that 

each public school select three options of textbooks, listing them from the first to the third 

choice, the teaching experience has already shown that the book chosen as the first option 

is not always the material actually received by the school and, even if empirically, it is possible 

to affirm that the approaches to ethnic-racial themes, from the black-Brazilian literature, in 

textbooks in general, are incipient, since such issues, in most cases, are approached in a 

superficial way. 

The following are considerations about black-Brazilian literature. 

 

4 CONSIDERATIONS ON BLACK-BRAZILIAN LITERATURE  

Black-Brazilian literature stands out for its protest character and its importance for 

valuing historically marginalized experiences and perspectives. In this context, understanding 
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black literary production allows us to perceive how readers are invited to come into contact 

with experiences and perspectives different from those traditionally represented in school 

curricula. 

From this point of view, Law 10.639/2003 (Brasil, art. 26), which amends 

LDB/9.394/96, made the teaching of Afro-Brazilian history and culture mandatory in the 

national education systems and provides for the inclusion of this theme in the official 

curriculum of the Education Network:  

                                   

In elementary and secondary schools, both official and private, the teaching of Afro-
Brazilian History and Culture becomes mandatory. 
§ 1 The syllabus referred to in the caput of this article will include the study of the 
History of Africa and Africans, the struggle of blacks in Brazil, black Brazilian culture 
and blacks in the formation of national society, rescuing the contribution of black 
people in the social, economic and political areas pertinent to the History of Brazil.  
2º The contents related to Afro-Brazilian History and Culture will be taught within the 
scope of the entire school curriculum, especially in the areas of Art Education and 
Brazilian Literature and History (Brasil, 2003, art. 26 A).  
 

In this context, it is essential that teachers prepare themselves from a theoretical and 

methodological point of view to address with students the relevance of Afro-Brazilian culture 

in the formation of society, recognizing black people as historical subjects and valuing their 

culture. 

Taking into account this perspective, Brandino (2022) states that, "[...] it is the literary 

production whose subject of writing is the black man himself. It is from the subjectivity of black 

men and women, their experiences and their point of view that the narratives and poems thus 

classified are woven." This statement demonstrates that black literature provides a more 

authentic and diverse representation of the reality of black people, as it highlights their voices 

and their experiences. 

According to the writer Cuti,  

 

Black-Brazilian literature was born in and from the black population that was formed 
outside Africa, and from its experience in Brazil. The singularity is black and, at the 
same time, Brazilian, because the word "black" points to a process of participatory 
struggle in the destiny of the nation and does not lend itself to reductionism that 
contributes to an alleged whiteness that would encompass it as a whole to receive, 
from here and there, black and indigenous elements to strengthen itself. Because it is 
a question of participation in national life, the emphasis on this literary aspect must be 
referenced to its active social genesis. What there is of a manifestation of demands is 
based on the word "black" (Cuti, 2010, p.42). 
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In this context, the origin of black-Brazilian literature is directly associated with the 

social, historical, and political experience of black peoples, since they act as protagonists of 

their stories, to the extent that their trajectory is synonymous not only with suffering or 

subservience, but also with resistance, struggle, and achievements. And it is in this context 

that the word "negro" must be understood, since, according to Cuti, it should symbolize 

struggle and resistance within the formation of the Brazilian nation. In this way, black literature 

is not limited to just contributing to Brazilian culture, instead, it asserts itself as a field of action 

that has its own voices that fight for its recognition and autonomy.  

As is known, the lack of schooling opportunity left negative marks in the history of black 

people who arrived in Brazil in the colonial period, as the legislation of that time denied 

schooling to all of them. For this reason, the black population was prevented from registering 

written literature and, as many were not literate, they were left only with the transmission of 

oral literature, which was very harmful to the country, since part of its culture and history was 

forgotten due to lack of registration.  

From this point of view, it is evident that the publication of black-Brazilian literature – 

that written by black authors – is still scarce in Brazil, although there are records of those 

who, not without conflicts and difficulties, have obtained visibility, such as Maria Firmina dos 

Reis, Lima Barreto, Luís Gama, Machado de Assis, Conceição Evaristo, Cuti and Carolina 

Maria de Jesus. In addition, Brazilian literature has stereotyped and even racist 

representations in relation to black authors. As an example of this, Evaristo writes: 

 

I like to write, most of the time it hurts, but after the written text it is possible to appease 
the pain a little, I say a little... Writing can be a kind of revenge, sometimes I think about 
it. I don't know if revenge, perhaps defiance, a way of hurting the imposed silence, or 
even executing a gesture of stubborn hope. I also like to say that writing is for me the 
dance-singing movement that my body does not perform, it is the password through 
which I access the world. [...] Posing the question of identity and difference within 
language, that is, as acts of linguistic creation, literature, a privileged space for the 
production and symbolic reproduction of meanings, presents a discourse that excels 
in proclaiming, in instituting a negative difference for black women (Evaristo, 2005, p. 
2). 

 

Based on the author's reflections, it is evident that black literature is perceived as a cry 

of protest because, thanks to it, the black community is able to reveal its true merit to the 

world, through discourses that have been silenced over time. 

According to Santos,  

 

The black subject, who produces Black Literature, has a point of view that denounces 
the racism introjected into Brazilian ethnic-racial relations, a critical point of view on 
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the "false abolition of slavery" that threw the black population into misery, poverty, 
violence and genocide of the youth of this population. A point of view committed to the 
exaltation of natural black beauty, free from whitening and the white masks that have 
always been imposed on subjects who want to be accepted by Eurocentric standards 
of beauty (Santos, 2021, p.39). 
 

Based on this statement, it is observed, in today's society, that several authors of black-

Brazilian literature, such as Luiz Gama, Conceição Evaristo, Geni Guimarães, Midria Silva 

and many others who propagate black-Brazilian literature, play a fundamental role, which is 

to denounce, through their writings, the formation of a racist ideology, which originates mainly 

from those who consider themselves superior in relation to the black population.  

In view of these considerations, it is observed that poets adept at writing themes that 

address ethnic-racial issues exalt the beauty of black people through their characters, 

deconstructing the negative image of black people that has been, over the centuries, the 

target of mistreatment in the canonical literature of several white authors. In this current 

context, black-Brazilian literature, for almost two centuries made invisible in Brazilian society 

- since the first records of this strand of Brazilian literature that are known date back to the 

beginning of the second half of the nineteenth century - emerges as a voice for black people.  

Furthermore, it is possible to affirm that black-Brazilian literature emerges in the 

country as an expression of black subjectivity, given that, in Brazil, there is a predominance 

of the study of canonical literature written by white authors, which demonstrates a type of 

racism internalized in the approach to literature, based on the reading practices developed 

within the school space. On the other hand,  decolonial philosophy  emerges, understood 

as a perspective that questions Eurocentric patterns of knowledge and values historically 

marginalized knowledge, including Afro-Brazilian culture. About decolonial thought, Colaço 

states that it 

 

[...] reflects on colonization as a great prolonged event with many ruptures and not as 
a historical stage that has already been overcome. In this sense, he speaks of 
'coloniality'. However, it is not an exclusively academic field, but refers, above all, to a 
new political and epistemological tendency. It involves several social actors and 
reflects the unfolding of a process that allows not only the critique of "Western" 
discourses and modern explanatory models, but also the emergence of different types 
of knowledge that arise from "other" places of thought (Colaço, 2012, p. 08).  

 

This approach reveals that decolonial thinking goes beyond the academic sphere, 

engaging multiple social actors and valuing different forms of knowledge. In this context, it is 

a thought that offers a critical focus for the study of black-Brazilian literature, allowing 

historically silenced narratives to be recognized and valued.  
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Therefore, the urgency of rethinking the forms of knowledge production is evident, as 

Colaço (2012, p.190) points out: "Today, more than ever in the history of the modern/colonial 

world, there is a need for a process of change in the sense of building knowledge structures 

that arise from the experience of humiliation and marginalization". In fact, coloniality has left 

deep marks of exclusion and silencing, and the current challenge is to build knowledge that 

is born from historically marginalized voices and experiences. In addition, it is necessary to 

recognize that knowledge is not neutral, but crossed by political, ideological and cultural 

choices, which makes it essential to value knowledge arising from resistance and pain.  

Thus, by examining how ethnic-racial issues are treated, especially with regard to 

black-Brazilian literature, it becomes possible to identify how the school still reproduces 

hierarchies of knowledge and restricts access to critical perspectives. Therefore, the 

investigation of these resources allows us to problematize the limits of the curriculum and 

point out the need for a pedagogical practice that ensures inclusion, the appreciation of 

cultural plurality and, as a result, ensures an effective commitment to social justice. 

 

5 RESULTS OF THE ANALYSIS OF THE TEXTBOOK AND THE TEACHER'S MANUAL  

The analysis of the textbook and the teacher's manual is essential to understand how 

the teaching of literature is structured and which discourses are legitimized in these materials, 

since, in addition to the selected contents, they carry didactic-pedagogical and ideological 

choices that guide the teaching work. It is considered that in a context in which education 

seeks to become more inclusive and representative, it is essential to understand how these 

themes are addressed in pedagogical material . 

The analysis was based on the premise of identifying whether the texts and activities 

proposed promote an education that respects the singularities and diversities of students, 

favoring their reception, recognition and full development, verifying whether the approach to 

these themes is in line with the principles of the LDB and the guidelines established by the 

BNCC. It also evaluates whether the didactic-methodological proposals suggested for the 

study of the texts propose critical questions to address ethnic-racial issues. Thus, it is an 

analysis that allows us to understand whether the material contributes to the formation of a 

critical and inclusive view of the cultural and racial diversities present in Brazilian society. 

Addressing teachers in the presentation of the book, Cereja and Vianna (2022) state 

that the work presents a consistent reading proposal, based on clear and defined pedagogical 

principles, through a careful selection of texts ranging from the classics of universal literature 

to the authors of contemporary Brazilian literature, and that it is a work that can collaborate 

with the formation of competent readers of various genres in social circulation (Cereja,  
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Vianna, 2022, p. 03). In addition, the authors imply that it is an approach that aims to provide 

the development of the ability to understand and analyze different types of texts, preparing 

readers for a critical and diversified reading. 

In the first pages of the teacher's manual, the authors highlight that all volumes in the 

collection (6th to 9th grade) present content related to the skills provided for in the BNCC, in 

order to ensure that students master the language practices and linguistic strategies 

necessary to participate, safely and autonomously, in the various social activities. 

However, when analyzing the 9th grade textbook of this collection, it is observed the 

absence of diversity in the perspective of literary reading referring to themes that allude, in 

an effective and in-depth way, to black-Brazilian literature, which configures a gap in the 

didactic-pedagogical approach to ethnic-racial issues, and which can hinder the development 

of a richer and more conscious cultural identity. 

Throughout the work "Portuguese: Languages" (9th grade), although there are 

proposals to approach authors and literary works representative of the Brazilian literary 

canon, the productions of black writers, who are fundamental for the constitution of a more 

plural and inclusive Brazilian literature, are not sufficiently contemplated. Thus, by neglecting 

black literature, this textbook can deprive students of the opportunity to recognize and identify 

with figures and experiences that are part of the history of Brazil, reinforcing prejudice and 

social exclusion, by not representing in a fair and visible way the contributions of blacks to 

national culture. 

As an example, it is possible to present the analysis of some activities proposed in the 

textbook for the 9th grade. 

 

5.1 ANALYSIS 1 

On pages 83-84, there is a reference to black women as the outcome of a proposal 

for the production of a text that does not make an in-depth mention of the theme.  

The proposed activity is based on an informative text entitled "With a book club, young 

people want to inspire the trajectories of black girls", by Helisa Ignácio. The author describes 

the desire of a group of girls from the Luiz Campo Dall'Orto Sobrinho State School, in Sumaré, 

São Paulo, who, after watching the short film Vida Maria, feel motivated to transform the 

reality of black women, finding inspiration for this in literature. 

The aforementioned activity is shown below, as shown in figure 1. 
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Figure 1 

Pages 83-84 of the textbook 

 

 
Source: Cereja and Vianna (2022, p.83-84). Available at: https://www.edocente.com.br/pnld/portugues-
linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/.Acesso on: 28 Feb. 2025. 

 

There is even the testimony of one of the students emphasizing the value of access to 

literature made by black women and expressing her desire: 

 

When people have access to this literature (made by black women) and see that they 
can achieve their goals and fight the inequalities that exist in our country, they will be 
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able to see that we are also strong and that our roots, lives and stories can be beautiful 
and inspire other people more." (Cherry; Viana 2022, p. 83). 

 

It is observed that the student's testimony can generate important discussions about 

black-Brazilian literature, however, the proposal of the book, which follows the reading, is 

only: "In the opinion articles "Selfies" and "Coexistence with the internet" it focuses a lot on 

the negative aspects of the digital world. And as for the text "With a book club, young people 

want to inspire the trajectories of black girls", is this also the case? Explain." 

As can be seen, this activity proposal radically changes the course of the approach. It 

becomes about criticism of the negative aspects of the digital world, a subject present in 

Marcelo Coelho's opinion article, at the beginning of chapter 3 and in Helisa Ignácio's text.  

Students are asked to analyze and reflect on whether these same negative aspects 

are present in the animation Vida Maria – a short cinematographic text that portrays in a 

sensitive and brief way the realities faced by communities, especially in the Northeast of 

Brazil, and exposes the harsh reality of a sertanejo region, in which economic, social and 

cultural resources for subsistence are scarce and educational opportunities are limited –. 

However, it is a text that does not mention negative aspects of social networks; on the 

contrary, it points out the positive aspect of them, since it was through social networks that 

the students created the book club that was even awarded among the 50 best. 

It is noted that although Helisa Ignácio's text mentions literature, with an emphasis on 

the production of black authors, it does so in an incipient, shallow way. In this didactic-

methodological activity, there is no allusion to the competencies that provide the recognition 

of the text as: (i) a place of manifestation and negotiation of meanings, values and ideologies; 

(ii) opportunity to take an ethical and critical position in relation to discriminatory content 

related to human and environmental rights; (iii) involvement with greater autonomy and 

protagonism in social life. Thus, it is evident that the authors missed the opportunity to 

suggest a work aimed at deeper reflections on ethnic-racial issues and on literature produced 

by black people, although the texts are highly suggestive and provide the possibility of 

reflections on these themes.  

 

5.2 ANALYSIS 2 

In activity 7, on page 145, students are invited to read the short story "Belinha" by 

Marcelino Freire, written in 1967. The proposed approach is limited to the exploration of the 

structure of the short story (whether it is of traditional structure or not, what are the characters 

and their physical and psychological characteristics, the type of narrator, if there are 

dialogues, what is the conflict and in which paragraph it is presented, and if the conflict is 
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ended) in short, only questions related to the interpretation of the short story. To fix the 

content, the textbook presents a box entitled "Time in fictional narratives" and another with 

the title "The flashback technique".  

In figure 2, it is possible to see the proposal.  

 

Figure 2  

Time in Fictional Narratives p. 149 

 
Source: Cereja and Vianna (2022, p. 148). Available at:  https://www.edocente.com.br/pnld/portugues-
linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/. Accessed on: 28 Feb. 2025. 

 

As can be seen, in the first text there is a theoretical explanation about the three levels 

related to time, in a narrative: (i) the time in which the story takes place; (ii) chronological time 

and, (iii) psychological time. In the second, there is a theoretical explanation about the 

flashback technique  as a literary resource, exemplified with an excerpt from the work 

Posthumous Memories of Brás Cubas. 

However, after this moment, there are no more comments on the theme or on the 

author and his work. There is no reference, for example, to the publication of Contos 

Negreiros, a work of fiction in which Marcelino Freire presents delicate and controversial 

https://www.edocente.com.br/pnld/portugues-linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/
https://www.edocente.com.br/pnld/portugues-linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/
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themes in 16 narratives of miserable Brazilians who sell everything to survive – such as 

drugs, the body and even the organs – a work that, published in 2005, provided the author 

with the 2006 Jabuti Prize for Literature. 

Then, on page 149, three short stories are presented, each accompanied by a succinct 

explanation about the genre and a question of textual analysis, one for each short story. 

Again, there is no allusion to the theme under study or whether its authors are black or 

address issues related to blacks. In addition, it is suggested that students write at least one 

longer contemporary short story and one short story. The theme is not suggested.  

 

5.3 ANALYSIS 3 

On pages 191-192 (unit 3, chapter 2), in the Exercises section, there is an invitation to 

read a news article about geoparks, highlighting their importance for local enhancement and 

sustainable development, the criteria for being a geopark according to Unesco and the 

description of two geoparks.  Next, there is a box entitled "Quilombolas" (p. 192), with a 

summary of the struggle of these peoples in Brazilian territory:  

 

Figure 3  

Quilombolas 

 
Source: Cereja and Vianna (2022, p. 192). Available at:  https://www.edocente.com.br/pnld/portugues-
linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/ Accessed on: 28 Feb. 2025. 

 

https://www.edocente.com.br/pnld/portugues-linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/
https://www.edocente.com.br/pnld/portugues-linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/
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Next, the authors propose four questions related to the text: three of them focused on 

identifying the characteristics of the news genre and one on verbal and nominal agreement, 

based on an excerpt extracted from the news. No approach to the theme of the text and no 

discussion of social issues characteristic of the cultures of quilombola communities. 

On page 194, the activity continues with the proposition of four new questions, 

numbered from five to eight. In question five, a fragment of a news article entitled "Collection 

of books brings together articles by more than 30 authors on blackness in Rio Grande do 

Norte", written by Isabela Santos, is presented. This news brings information about the launch 

of the book collection "Negritude Potiguar", with the aim of giving visibility to black culture: 

"The titles, organized by anthropologist Geraldo Barboza de Oliveira Júnior, are "Quilombola 

Communities", "Peoples of African Matrix" and "Black Popular Culture". The e-books were 

released in October 2021 for free and, this May, Editora Oiticica makes the physical book 

available. [...]". 

It is noted that the proposal of the event "Book launch "Negritude potiguar" as well as 

the titles of the books, give rise to a very rich opportunity to discuss the theme. However, after 

reading the report, students are invited to answer two questions: "a) The fact reported is the 

launch of a collection of books. What information does the first paragraph add about this 

release?" and "b) What objective of this launch does the consulted expert emphasize?" With 

the suggested answer: "he emphasizes the objective of informing and democratizing the 

knowledge generated in quilombola communities." However, there is no allusion to literature 

by black authorship or to the contribution of this population to the formation of the country. 

Next, the other activities are the rereading of an excerpt from the text for exploration 

and fixation of grammatical knowledge (part of speech, agreement), in addition to a structural 

activity of agreement through decontextualized sentences. 

As can be seen, the authors once again neglect the opportunity to carry out a 

discussion based on the importance of the Afro-Brazilian population in the history of Brazil, 

highlighting its contribution to language, culture, literature, cuisine and religion, among other 

aspects. A curricular silencing is perceived, since the activities are reduced to a mere 

language exercise, serving as a pretext to work on grammar, and not as a central axis of 

citizenship education. 

In this sense, the two texts, the box "Quilombola" and the news about "Negritude 

Potiguar", create a false expectation in the reader, who remains waiting for some mention 

about the thematic axis under analysis. However, there is no deepening of the theme, and 

this superficiality causes the erasure of black people. In this way, the textbook promotes a 



 

 
Horizons of Insight: Exploring the Frontiers of Multidisciplinary Science 

THE TEXTBOOK AS AN OBJECT OF STUDY FOR ETHNIC-RACIAL THEMES 

misleading connection with Law 10.639/03, since the legislation requires the approach of 

Afro-Brazilian history and culture to value and promote recognition. 

In view of this, the box should have presented, in addition to basic information about 

quilombos and quilombola communities, the history, resistance and the feeling of territoriality, 

through questions that could lead to a more in-depth discussion about the historical relevance 

of quilombos as spaces of resistance and the right to land. In addition, it would be pertinent 

to address the identity and cultural heritage of this people and give literary visibility, 

discussing, for example, the importance of black authorship and the role of the launch of the 

collection in promoting this production. 

Therefore, a more effective pedagogical approach would be to focus on critical reading 

and engaged textual production, such as writing an opinion article about Law 10.639/03 and 

traditional communities, allowing students to express their critical, conscious, and 

participatory position. Another alternative would be to suggest that students research and 

analyze an excerpt from a book from the Potiguar collection. Certainly, this would be more 

enriching than focusing on textual genre characteristics or decontextualized grammatical 

exercises. 

 

5.4 ANALYSIS 4 

On page 197, there is an Enem dissertation obtained from the  INEP website.  Its 

theme is about the need to combat religious intolerance, exalting the competence of the 

family and the school to educate about tolerance and respect for beliefs. The fragment ends 

with a quote from Nelson Mandela: "Education is the most powerful weapon to change the 

world", followed by the candidate's concluding thought: "In this way, just as the disintegration 

of an atom has become simple today, prejudices can be broken." 

In addition, there is an illustrative image of a person writing and the painting artwork 

"Golden Rule" by Norman Rockwel from 1961, in which the artist pays homage to religious 

diversity through the figure of the pope flanked by people of different ethnicities/races and, 

naturally, of different creeds.  

The text and its activities follow: 
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Figure 4  

Page 197 of the textbook 

 
Source: Cereja and Vianna (2022, p. 197). Available at:  https://www.edocente.com.br/pnld/portugues-
linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/. Accessed on: 28 Feb. 2025. 

 

The study activities are proposed in three questions: 

1- Identify the paragraphs that make up the three parts of the text: a) the introduction, b) 

the development, and c) the conclusion. 

2- The candidates could have defended different theses: a) what is the thesis defended 

in the essay read and, b) what argumentative strategy was used in defense of the 

thesis? 

https://www.edocente.com.br/pnld/portugues-linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/
https://www.edocente.com.br/pnld/portugues-linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/
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3- The proposition is that students identify, in the second paragraph, an argument of the 

historical allusion type. In letter b) they must identify an argument of the provable fact 

type and the way in which the author refers to the fact and its proof and, also, whether 

the meaning of the expression that introduces the argument is of incontestable truth 

or leaves open the possibility of controversy.    

 

These are structural issues of understanding and interpretation that do not provoke 

interactive discussions that lead to a thematic deepening. Furthermore, none of the 

suggestions for answers presented in the teacher's notebook alludes to the discussion of the 

theme of religious diversity or ethnicities/races.  

For the proposal of the letter 'a' of question 3, identification of a historical allusion, the 

suggested answer is "The religious imposition, in Brazil, since colonization, to indigenous 

peoples and enslaved Africans".  Just locating this information does not presuppose giving it 

due importance. The ideal would be to propose a dialogical, interactive approach through the 

survey of opinions and even research proposals on the subject. 

The reading of Norman Rockwel's 1961 painting could also be explored, after all, it 

portrays not only religious diversity, but also cultural, racial and ethnic diversity.  

The analysis of the proposals for activities on this issue allows us to conclude that they 

do not promote discussions about religious diversity or black literature. The emphasis is on 

language issues, with a significant number of approaches focused on agreement, 

morphological function, and textual genres. Again, the theme of black literature ends up being 

neglected, staying in the background, and when it is addressed, it does not receive the 

appropriate approach. 

 

5.5 ANALYSIS 5 

In chapter 3 (Unit 3), entitled "The young person and consumption", the opening text 

is the chronicle "The cruelty of young people" by Walcyr Carrasco. After the study of 

comprehension and interpretation, in the section Crossing Languages (p. 206-207), two texts 

are presented that comment on funk: the first, an excerpt from a song called "Funk 

ostentação", and the second, an excerpt from an article published by Revista Piauí in which 

the singer Emicida talks about funk ostentação. 

Below is the activity proposed by the authors. In figure 5 it is possible to see text 1. 
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Figure 5 

Text 1 of the textbook Crossing Languages 

 
Source: Cereja and Vianna (2022, p. 206). Available at:  https://www.edocente.com.br/pnld/portugues-
linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/. Accessed on: 28 Feb. 2025. 

 

In figure 6, text 2 is verified, which is the continuation of the activity Crossing 

Languages. 

 

Figure 6  

Text 2 of the textbook 

 
Source: Cereja and Vianna (2022, p.207). Available at:  https://www.edocente.com.br/pnld/portugues-
linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/. Accessed on: 28 Feb. 2025. 

https://www.edocente.com.br/pnld/portugues-linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/
https://www.edocente.com.br/pnld/portugues-linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/
https://www.edocente.com.br/pnld/portugues-linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/
https://www.edocente.com.br/pnld/portugues-linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/
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According to Dantas, official writer of Brasil Escola3, "funk is a musical style that 

emerged through black American music in the late 1960s." Studies indicate that its arrival in 

Brazil took place in the favelas of Rio de Janeiro, during the 1970s. Since then, funk has 

evolved, developing its own style and expanding to other states, gaining more and more 

followers. This musical genre reflects the reality of the peripheries and their inhabitants, which 

may explain the resistance it faces from people who belong (or who consider themselves to 

belong) to the elites. 

The focus of the analysis, however, will be text 2, which addresses the relationship 

between black peoples and favela dwellers, groups that are the main representatives of this 

musical genre. The excerpt highlights how funk, especially funk carioca and funk ostentação, 

connect to black identity and social criticism. From this text, it is evident the prejudiced view 

that society, particularly in relation to blacks, has about them. Instead of reflecting on the 

conditions that generate the suffering of these people, society criminalizes the joy and 

resistance expressed through funk. The "smile" and celebration of funk is disconcerting to 

those who expect black people to be submissive or sad, while in fact, funk represents a form 

of subversion and resistance to racism. 

In the teacher's manual, the authors recommend that teachers conduct research on 

three websites to deepen their knowledge of funk, a musical genre that has generated 

controversy since its emergence. The proposal includes readings about the history and 

evolution of funk over the years, its culture, and the questioning of whether  or not funk can 

be considered a legitimate cultural manifestation. 

Regarding the competencies of the BNCC (2018) applicable to the approach of the 

texts under analysis, general competencies 8 and 9, specific competencies of Languages 3 

and 4, specific competencies of Portuguese Language 3 and 4, and EF69LP44 and 

EF89LP27 skills are highlighted. Although all these competencies and skills are pertinent to 

the study and analysis of texts, the specific competence of Portuguese Language number 7, 

which emphasizes the importance of recognizing the text as a space for the manifestation 

and negotiation of meanings, values and ideologies, should also be included. This 

competence is fundamental for students to understand and respect the various forms of 

cultural and ideological manifestation present in society. 

In chapter 1 (World in motion) referring to unit 4 of this collection, a photo from 2020 

(p. 237) is presented, which depicts the image of migrants heading towards the border of 

Pazarkule, Turkey (called Kastanies, on the Greek side). In the following pages (238-239), 

 
3 DANTAS, Tiago. "Funk"; Brasil Escola. Available at: https://brasilescola.uol.com.br/artes/funk.htm. Accessed 
on February 20, 2025. 
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the authors address the lyrics of the song "Diáspora", by Arnaldo Antunes, Carlinhos Brown 

and Marisa Monte, as illustrated in figure 7.  

 

Figure 7 

Diaspora 

 
Source: Cereja and Vianna (2022, p.238). Available at:  https://www.edocente.com.br/pnld/portugues-
linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/. Accessed on: 28 Feb. 2025. 

 

Figure 8 denotes the continuation of the activity proposed on pages 238-239 of the 

textbook in question. 

  

https://www.edocente.com.br/pnld/portugues-linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/
https://www.edocente.com.br/pnld/portugues-linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/
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Figure 8  

Page 239 of the textbook 

 
Source: Cereja and Vianna (2022, p. 239). Available at:  https://www.edocente.com.br/pnld/portugues-
linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/. Accessed on: 28 Feb. 2025. 

 

The excerpts of this song make references to themes of migration, suffering, identity 

and resistance. There is also an intertextuality with literature, by incorporating fragments of 

the epic poem "O Guesa", by Joaquim de Sousândrade, and the poem Vozes d'África, by 

Castro Alves, which deal with the pain and forced displacement of peoples. 

To carry out this activity in the classroom, the work selects general competence 3, 

specific competences of Languages 2 and 5, specific competence of Portuguese Language 

3, and skills EF69LP44, EF69LP48, EF89LP32, EF89LP33 and EF89LP37. All these 

competencies are relevant for the execution of the work with the proposed text, but the 

https://www.edocente.com.br/pnld/portugues-linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/
https://www.edocente.com.br/pnld/portugues-linguagens-9o-ano-pnld-2024-objeto-1-anos-finais-ensino-fundamental/
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absence of competence 7 of Portuguese Language is observed, which addresses the 

manifestation of values and ideologies of a people. Thus, it is important that students 

recognize and respect the diverse knowledge and cultures present in different communities, 

promoting harmonious coexistence in a democratic society. 

In this sense, the song connects these experiences with contemporary diasporas, such 

as those of refugees and immigrants, who continue to face difficulties in search of a better 

life. In addition, it criticizes the consumer society and the disparities of power and access, 

questioning where those who have been marginalized and suffocated by history are.  

The question "Where are you?" ("Where are you") shows the absence, the lack of ties, 

the loss of references and affections of a person in search of identity, dignity and recognition 

in the midst of a system that often ignores or dehumanizes the most vulnerable. 

In the verse "God! Oh, God, where are you that you don't answer? The lyrical self 

questions the absence of God, referring to human suffering that seems to go unheard or 

unanswered. This absence of answers reinforces the sense of abandonment that many 

individuals face, whether due to war, poverty, or forced displacement. In addition, the song 

points not only to the difficulties faced by immigrants and refugees, but also reflects on 

broader existential issues, such as the human condition and the search for meaning in the 

midst of suffering.  

Furthermore, the song establishes a connection between historical experiences and 

contemporary diasporas lived by many immigrants and refugees, who continue to face 

difficulties in search of a better life. In this way, this lack of answers reinforces the feeling of 

abandonment, whether due to war, poverty or the forced displacement of these peoples, as 

occurred with black people who were brought to Brazil in an enslaved way. 

Therefore, this analysis allowed us to verify that the textbook under study needs to 

give more visibility to ethnic-racial issues, through a more in-depth study of the theme. In 

addition, it must meet the criteria established by law 10639/03, with the intention of providing 

students with a study that prioritizes diversity and inclusion.  

 

6 FINAL CONSIDERATIONS  

Through the analysis of the approaches to the ethnic-racial theme in the textbook, it is 

found that there are significant gaps that require continuous effort and knowledge on the part 

of teachers to be overcome. 

Considering that such materials are widely used by teachers in different regions of the 

country, as a support resource in the teaching-learning process, their pedagogical relevance 

becomes evident. Although the teaching work is not restricted to the exclusive use of the 
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textbook, it is undeniable that it constitutes a fundamental instrument, both in the organization 

of activities and in the consolidation of pedagogical practices in the classroom. 

In this sense, and in view of the relevance of the textbook, the implementation of Law 

10.639/03 has been a challenge for many schools and for the authors of teaching materials, 

who sometimes resist adapting their content to fully meet this demand. In the case of the 

book "Portuguese - Languages" (9th grade), by William Cereja and Carolina Dias Vianna, the 

absence of a robust approach to black Brazilian literature is a clear example of how the work 

fails to meet the requirements of the Law.  

In order for this volume to become more inclusive and representative, it would be 

important, as of the next editions, to include a more in-depth study of ethnic-racial issues, 

especially those that contemplate work focused on literature. In this sense, the work could 

include more black authors, with emphasis on their works and historical contexts, in addition 

to presenting social and cultural issues pertinent to their universe. 

As an example, texts by Carolina Maria de Jesus, Conceição Evaristo, Lima Barreto, 

among others, could be analyzed in the context of their literary productions and their 

relationship with racial and identity issues in Brazil. This is a significant flaw, since these 

voices are essential to bring a critical perspective on racial issues in Brazil. 

In addition, the inclusion of debates on the importance of black people in the 

construction of the country, slavery, the black movement and the resistance of Afro-Brazilians 

could also be an interesting way to make the work more inclusive, creating a more plural and 

updated discussion about the challenges of contemporary Brazil, so that students could 

recognize themselves as part of a multicultural society,  that not only minimizes or ignores 

the contributions of black people, but celebrates them. Thus, including these discussions in 

the didactic content would be a significant step towards valuing black identity and confronting 

racial inequalities in Brazil. 

Thus, black literature must be presented in all its plurality, addressing not only the fight 

against racism and slavery, but also issues of identity, culture, religiosity, daily life and 

resistance. In addition, there are several contemporary black authors in Brazil, such as 

Djamila Ribeiro, Elisa Lucinda, Itamar Vieira Júnior, Lázaro Ramos, Emicida, Cuti and many 

others, who write fundamental themes to provide a more current view of the issues faced by 

the black population in Brazil and that can contribute significantly to encompass the contents 

addressed in this work. 

In view of the current context of search for greater diversity and representativeness in  

school content, it is verified that this textbook presents an inadequate approach  in relation 
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to compliance with Law 10.639/03, since it prioritizes, to a large extent, a  Eurocentric and 

monocultural perspective of Brazilian history and literature.  

The omission of a relevant approach  to black-Brazilian literature in the book 

"Portuguese - Languages" (9th Grade) is a significant flaw, because by ignoring these issues, 

the work does not contribute to the formation of an inclusive education, capable of fostering 

critical reflection on racism, racism, and racism. social inequalities and the richness of Afro-

Brazilian culture. Therefore, education should be an environment conducive to the 

construction of identity, and the lack of  these themes can lead to cultural impoverishment, in 

addition to reinforcing racial stereotypes. 

Furthermore, black students, in particular, may feel devalued and marginalized when 

they do not see their histories and cultures adequately represented in school content. On the 

other hand, non-black students can be deprived of a broader understanding of the diversity 

and complexity of Brazilian society, which contributes to the perpetuation of inequalities and 

prejudices. The lack of historical, aesthetic and political contextualization that the work 

demands, leads to a curricular silencing that compromises the reading education of students, 

since it limits access to narratives that enable the recognition of oneself and the other, as well 

as the appreciation of Brazilian cultural diversity. 

In the words of Colaço (2012, p. 8), "the decolonial implies, therefore, a continuous 

struggle". This conception underlies the pedagogical choices of this research, as it shows 

that the process of decolonization does not end in a historical moment, but is prolonged in 

practices of resistance and affirmation. 

Therefore, our opinion is that this volume intended for the (9th grade) should be more 

inclusive and representative, integrating texts by black authors throughout the book, and not 

just in isolated topics. In addition, this inclusion should be seen as a central element, essential 

for a more inclusive and egalitarian education. In the twenty-first century, facing this issue is 

one of the main challenges for the effective application of Law 10.639/03 in educational 

institutions in Brazil, requiring joint efforts by educators, schools and publishers to ensure that 

black literature receives adequate recognition and analysis. Thus, problematizing the 

insertion of this literary production in the didactic material is an essential step for the 

effectiveness of an anti-racist education. 
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